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ABSTRACT

Language anxiety is a significant factor affecting the success of Arabic
language acquisition among beginners. This study examines the role
of Arabic grammar instruction in shaping language anxiety based on
Stephen Krashen’s Second Language Acquisition Theory using a
qualitative library research approach. The findings indicate that
excessive emphasis on grammar memorization, form accuracy, and
error correction increases anxiety and hinders language acquisition.
In contrast, communicative and contextualized grammar instruction
supported by comprehensible input reduces anxiety and facilitates
acquisition. Therefore, Arabic language teaching should foster a
supportive and psychologically safe learning environment to promote
more effective language acquisition.
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