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Abstrak

Mini-penelitian ini menyelidiki dampak Kurikulum Merdeka dalam meningkatkan keterampilan
berpikir kritis di kalangan siswa Indonesia. Mengembangkan keterampilan berpikir kritis telah
menjadi hal yang penting untuk keberhasilan akademis dan partisipasi dalam masyarakat seiring
dengan perubahan konteks pendidikan. Kementerian Pendidikan Indonesia meluncurkan
Kurikulum Merdeka dengan tujuan menciptakan lingkungan pembelajaran yang fleksibel dan
berpusat pada siswa, yang memprioritaskan kreativitas dan berpikir kritis. Penelitian ini
mengkaji literatur untuk menentukan hasil penting dan tantangan yang terkait dengan
implementasi kurikulum ini menggunakan metodologi kualitatif deskriptif yang menggabungkan
penelitian perpustakaan dan tinjauan pustaka sistematis. Hasil menunjukkan bahwa kemampuan
analitis dan keterlibatan siswa sangat ditingkatkan oleh pembelajaran berbasis proyek dan
pengalaman, yang mendorong pembelajaran yang lebih mendalam. Namun, efektivitas kurikulum
ini terhambat oleh masalah seperti kurangnya persiapan guru, kekurangan sumber daya, dan
tekanan pada siswa untuk memilih mata pelajaran mereka. Penelitian ini menekankan pentingnya
mengatasi tantangan implementasi ini untuk mengoptimalkan manfaat Kurikulum Merdeka.
Kurikulum ini dapat sangat membantu dalam mengembangkan pemikir Kkritis yang siap
menghadapi kompleksitas dunia modern dengan menciptakan lingkungan pembelajaran yang
mendukung dan memberdayakan baik pendidik maupun siswa.
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Abstract

This mini-research investigates the impact of the Merdeka Curriculum on enhancing critical thinking
skills among Indonesian students. Fostering critical thinking has become essential for both academic
success and societal participation as educational contexts change. The Indonesian Ministry of
Education launched the Merdeka Curriculum with the goal of establishing a flexible, student-
centered learning environment that prioritizes creativity and critical thinking. The study examines
the literature to determine important results and difficulties related to the implementation of this
curriculum using a descriptive qualitative methodology that incorporates library research and
systematic literature reviews. Results show that students’ analytical abilities and engagement are
greatly enhanced by project-based and experiential learning, which encourages deeper learning. The
efficacy of the curriculum is hampered by issues including poor teacher preparation, a lack of
resources, and pressure on students to choose their courses. This study emphasizes how important it
is to resolve these implementation challenges in order to optimize the Merdeka Curriculum's
advantages. The curriculum may greatly aid in the development of critical thinkers equipped to
handle the complexity of the contemporary world by creating a supportive learning environment
and empowering both instructors and students.
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INTRODUCTION

Critical thinking is increasingly recognized as an essential skill in today’s
educational landscape, necessary for academic success and meaningful social
engagement. As educational systems adapt to meet the challenges posed by a rapidly
changing world, the integration of critical thinking into curricula has become paramount.
The Indonesian Ministry of Education launched the Merdeka Curriculum to create a
flexible, student-centered learning environment that fosters not only critical thinking but
also creativity and problem-solving skills. By centering learning around student needs
and promoting active engagement, this newly designed curriculum aims to prepare
students effectively for future employment and personal growth.

Recent studies indicate that the Merdeka Curriculum significantly impacts student
learning outcomes. Research by Cahyani et al. (2024) demonstrates that the curriculum's
emphasis on project-based learning enhances student engagement and fosters critical
thinking abilities. Similarly, Setya and Degeng (2025) highlight that effective
implementation of the curriculum can improve students' problem-solving skills. However,
a limited synthesis of evidence exists regarding which specific components of the
curriculum and classroom mechanisms effectively support critical thinking, and the
conditions necessary for successful implementation. Challenges such as inadequate
teacher preparation, resource scarcity, and external pressures on course selection further
complicate the realization of the curriculum’s full potential.

This mini-research aims to address these gaps by exploring the distinct effects of
the Merdeka Curriculum on students' critical thinking skills. By focusing on project-based
and experiential learning components, we will establish a thematic model that delineates
how these elements foster critical thinking. Additionally, we will develop an
implementation map that outlines the necessary conditions for effective curriculum
application and propose evidence-based recommendations to enhance educator
preparedness and resource allocation. In doing so, this study provides valuable insights
for educational stakeholders seeking to optimize the Merdeka Curriculum's benefits and
cultivate critical thinkers prepared to navigate the complexities of the modern world.
LITERATURE REVIEW

Critical Thinking

Critical thinking is defined as the ability to analyze information, evaluate different
perspectives, and make reasoned judgments. It is considered a cornerstone of effective
education, enabling students to navigate complex problems and engage in informed
decision-making (Facione, 2011). As educational systems evolve, integrating critical
thinking into curricula has become essential to prepare students for the challenges of the
21st century. It is widely acknowledged that critical thinking, which includes the capacity
to assess other viewpoints, analyze data, and generate well-informed opinions, is an
essential educational skill. This ability is becoming more and more crucial in equipping
pupils to handle difficult situations and come to logical conclusions in a world that is
changing quickly. The Indonesian Ministry of Education launched the Merdeka
Curriculum with the goal of promoting this integration by placing a strong emphasis on

JIPSI (Jurnal Imu Pendidikan dan Sosial) Vol 4 No. 4 Januari 2026 | 1001



adaptability and student-centered learning, which will enable a more individualized
educational experience.
Merdeka Currciculum

According to research, the Merdeka Curriculum encourages project-based learning,
which greatly improves student participation and fosters the growth of critical thinking.
For example, Cahyani et al. (2024) discovered that practical projects help students
develop higher-order thinking skills by encouraging them to apply their theoretical
knowledge to real-world scenarios. In a similar vein, Wargo et al. (2025) emphasized the
advantages of experiential learning in tying classroom knowledge to real-world
applications and enhancing students' capacity for problem-solving. Setya and Degeng
(2025) point out that there are still difficulties in successfully implementing this
curriculum, stressing the significance of professional development and teacher
preparedness in guaranteeing positive results.

There are still alot of holes in the literature, even with the encouraging results about
the Merdeka Curriculum's capacity to improve critical thinking. The majority of research
has concentrated on broad results rather than on the particular processes that support
the development of critical thinking. Furthermore, there is a need for ideas on how to
overcome the practical hurdles that educators confront during implementation, as these
issues have not been well explored. In order to maximize the Merdeka Curriculum's ability
to foster students' critical thinking abilities and, eventually, create a more resilient
educational framework, these holes must be filled.

METHOD

This study employed a qualitative systematic literature review (SLR) to explore how
the Merdeka Curriculum fosters critical thinking among Indonesian students. The
qualitative approach is well-suited for synthesizing existing research and understanding
complex educational phenomena. Data collection involved a comprehensive search using
academic databases such as Google Scholar and CrossRef, with keywords including
" "critical thinking," "project-based learning," and "experiential
learning." The review focused on studies published within the last five years to ensure
relevance and recency, including only those that addressed the curriculum's impact on
critical thinking while excluding studies lacking empirical data or focusing on unrelated
topics.

Key information was extracted from each relevant article, highlighting findings
related to the curriculum's impact on critical thinking skills, methodologies used, and
challenges identified during implementation. Each article was critically analyzed to
assess research quality and contributions to understanding the effects of the Merdeka
Curriculum. The synthesized themes from the literature emphasized the role of project-
based and experiential learning as integral components of the curriculum in fostering
critical thinking.

This systematic review provides a robust framework for understanding the broader
implications of the Merdeka Curriculum on educational outcomes. By synthesizing
evidence from multiple studies, this research aims to contribute valuable insights that can

"Merdeka Curriculum,
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inform educators, policymakers, and stakeholders about the potential of the Merdeka
Curriculum to enhance critical thinking skills among students in Indonesia.
RESULT AND DISCUSSION

The analysis of the literature revealed several key themes regarding the Merdeka
Curriculum's effects on critical thinking skills. A summary table of the included studies is
provided below, highlighting their authors, publication year, settings, sample sizes,
methodologies, key findings related to critical thinking, and limitations.

Table 1. Merdeka Curriculum's Effects On Critical Thinking Skills

Author(s) Year  Setting Sample Methodology Key Findingson  Limitations

Size Critical
Thinking

Cahyanietal. 2024 Various 250 Project- Suggests Focused on
schools based increased self-reported

in learning analytical skills data.
Indonesia through applied
projects.

Wargo etal. 2025 High 300 Experiential Indicates a Limited to one
Schools Learning positive region; lacks
relationship diversity.

between
experiential
learning and

problem-
solving skills.

Setya&Degeng 2025 Teacher 100 Qualitative Associated Sample size
Training Interviews teacher may not be
Programs preparedness  representative.

with improved
student
outcomes in
critical
thinking.

Sukirmanet 2023 Various 200 Survey Found that Correlational,
al. School course selection not causal.

pressures
correlate with
lower critical
thinking
growth.

The analysis of the literature revealed several key themes regarding the Merdeka
Curriculum's effects on critical thinking skills, summarized in the table above. The
literature suggests that the Merdeka Curriculum has the potential to enhance students'
critical thinking skills. For instance, Cahyani et al. (2024) found that students engaged in
project-based learning exhibited improvements in their analytical capabilities, indicating
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an enhanced ability to evaluate information and consider multiple perspectives. However,
it is essential to note that these findings are based on self-reported data, which can
introduce bias and may not fully capture the complexity of student learning experiences.

While the Merdeka Curriculum is designed to promote student-centered learning
that prioritizes creativity and critical thinking, the degree to which it is effectively
implemented varies across different educational settings. Setya and Degeng (2025)
highlight that teacher preparedness is a critical factor influencing implementation
fidelity; when teachers feel equipped to deliver the curriculum, student outcomes in
critical thinking improve, although these results may be modest. Additionally, Sukirman
et al. (2023) explored how external pressures on course selection can hinder the
curriculum's effectiveness. Their findings revealed that students often face a
misalignment between their interests and the courses available to them, negatively
impacting their motivation and engagement in critical thinking.

Overall, the existing literature indicates that the Merdeka Curriculum is associated
with observed improvements in students' critical thinking skills. However, the variation
in outcomes is largely contingent upon the quality of the curriculum's implementation.
The mixed methodologies employed in the examined studies suggest a need for further
robust experimental research to establish a direct causal link between specific curriculum
components and the development of critical thinking skills. By adopting a cautious
language throughout this discussion, such as "suggests" or "indicates," this analysis
emphasizes a balanced perspective on the curriculum’s effectiveness, recognizing the
complexities of educational environments.

CONCLUSION

The findings of this mini-research illustrate the substantial potential of the Merdeka
Curriculum to enhance critical thinking abilities among Indonesian students. By
emphasizing project-based and experiential learning, the curriculum creates an engaging
and supportive learning environment that fosters deeper analytical skills and encourages
students to apply their knowledge to real-world situations. This aligns with the
contemporary needs of education, where critical thinking is paramount for successful
problem-solving and informed decision-making. However, significant challenges remain
in the effective implementation of the curriculum. Issues such as inadequate teacher
training, insufficient resources, and external pressures on course selection must be
addressed to fully realize the curriculum's benefits. Without adequate professional
development, teachers may struggle to effectively guide students in a student-centered
educational setting, limiting the impact of the Merdeka Curriculum on critical thinking.

Moving forward, it is essential for educational stakeholders to collaborate in
enhancing teacher preparedness and providing the necessary resources to support the
curriculum's implementation. Additionally, cultivating an environment that promotes
student choice in their educational paths can help mitigate pressures that detract from
their engagement and critical thinking development. In conclusion, while the Merdeka
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Curriculum holds promise as a transformative approach to education in Indonesia, a
concerted effort is needed to overcome the existing barriers. Future research should
continue to explore practical strategies for enriching the curriculum's implementation,
ensuring that it successfully equips students with the critical thinking skills necessary to
navigate the complexities of the modern world.
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